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Introduction

During the course development process (which in fact started in December 2009 when | decided to
apply for the CDC grant after completing an unsatisfactory course of the same topic) | went through
several stages in my own development as a teacher. Apart from all the benefits this grant made
possible for our department (including its teachers and students) | would highlight in the introduction
the development of my personal teaching philosophy. | have become increasingly convinced that
any innovative change in the traditional teaching and learning practices combined with deepened
personal care and intensive contact with students can lead to strong motivation to study and practice
skills acquired during the course. Partnership based on a continuous exchange of ideas about
teaching methodology and on self-reflection cannot harm the prestige of teachers but rather it
makes students more aware of their responsibility in the outcome of the learning process, it also
earns their respect and strengthens their ties to the teacher. Thereby they are not so much
motivated by the grades but rather by the teacher’s personal (and yet professional) views and
comments on their achievements. | believe that in higher education partnership encourages students
to become initiators and provides them with the necessary self-confidence that is indispensible in
classroom activities as well as in their own research. The other fruitful result of course development
is that a research into one’s own teaching can help a lot in the future: even without a course
portfolio one is more conscious of his/her own innovations, the pitfalls they might have and this self-
reflection can be built into the everyday teaching practices.



Course Design Essay
CONTEXT

How to combine university mission with my background and scholarly interests with the students’
backgrounds, needs and interests?

The mission of ELTE INSTITUTE FOR ART THEORY AND MEDIA STUDIES Media and Communication
Department suits very much my scholarly interests and perspectives since in the recent years its
curriculum gradually shifted emphasis to an interdisciplinary study of media phenomena and
contemporary culture. What is crucial for me, that “the program offers skills in journalism and
communication as well as a critical understanding of the mechanisms and changes in media,
communication, and contemporary culture, with a social and cultural studies emphasis” (General
description, http://mmi.elte.hu/english/media ).

Despite my expectations the courses were attended mainly by BA students from the Film
Department and some BA students from the Department of MEDIA AND COMMUNICATION. (In
addition, some students from other departments also visited the course who study social sciences,
pedagogy and there were even students from the ELTE training-school for kindergarten teachers.)
Roma representation was the key word which attracted students from all over the university.

| have a very little teaching experience in higher education (a creative media practice at ELTE
INSTITUTE FOR ART THEORY AND MEDIA STUDIES, several film history courses at PPKE and a cultural
studies course at ELTE INSTITUTE FOR ART THEORY AND MEDIA STUDIES Film Department.) The
latter was the most important among these since the course was based on my research and the
enthusiasm and openness of the students towards the subject had a great impression on me. Their
opinion expressed openly at the end of the semester as well as the ongoing relation with some of
them (partly in the form of the continuation of the research they started as a seminar project)
motivated me a lot and made me ask several questions about my research and teaching
methodology.

My doctoral research is an interdisciplinary study of Roma representation in film and this is a subject
terrain that requires basic skills in arts and humanities, communication and film studies, but mainly
in social and cultural studies. This complexity means that building a course around this topic has lots
of open or hidden pitfalls.

One of the greatest challenges was the alignment in course design: how to choose the right goals
and outcomes and, most importantly, what type of knowledge do | intend to deliver?

During the planning of the course | was worried that the complexity of the subject might make me
aspire for “too broad of a coverage” thinking that students are not familiar enough with basic social
scientific terms, and in the meantime | wanted to deliver performative and transferable knowledge
that they can use in other areas of analytical and interpretative activities or tasks.

My perspective is primarily anthropological and therefore, my analysis of Roma representation in
film is centered around terms like (cultural, collective) identity, community, social act, etc.



| argue (as the starting point of my research itself) that the most “spectacular” shift in
representational politics after the change of system can be witnessed in “Roma images”, thus for
instance, fiction and documentary films become a type of minority representation that gives us a
broad insight into power politics. The knowledge gained by analyzing them can be very useful in the
examination of groups formed by gender, race and class.

Approaching Roma representation from the perspective of various social scientific and cultural
studies | also aimed at bridging a gap in Hungarian film studies, that is, examining films on social
issues by using the tools and terms of anthropology and establishing new interpretational
frameworks based on visual anthropological film theory.

The course was optional and additive in its function: it aimed at further developing all of the
transferable skills students should use in their jobs as journalists, editors, filmmakers, etc. The most
closely related course was “The politics of representation” held by Léna Pellandini-Simanyi. It was
built around three crucial issues connected to and partly overlapping my subject: as a part of the
examination of the relation between media and reality they analyze and discuss
manipulation/reception; the role of representational processes in formulating reality and the critical
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approach to representation by highlighting the main issues of “rightful” representation. (I learnt in

the first class that only a few students visited these courses earlier.)

STUDENTS

My lack of knowledge about the skills, background knowledge, priorities and the expectations of the
students appeared to be a difficult problem to solve. First of all | could rely on my experiences from a
previous course with similar content: the participation, motivation of the students and the result of
the seminar papers (plus many conversations with some of the most enthusiastic students.)

In order to fill this gap | came up with a solution (that might or might not work): on the very first
lecture apart from the usual conversation about their studies, interests, expectations | gave them an
exercise. They had to write a short analysis of Roma representation based on a visual text that made
great impression on them either in a positive or a negative way. Thus | could reveal the type of their
choices (if it comes from their previous studies, out of school experiences or any other sources), the
way they describe, analyze or interpret that certain visual material. The result was a mixture of naive
and romantic views and precise, academic argumentation.

On the following lecture | just referred briefly to the papers instead of a detailed analysis.

SOURCES

The decisions | had to make to choose the most appropriate readings were rather difficult. | could
not be sure about the language skills of the students, although | hoped they can at least read the
required articles in English. The readings very well reflected the interdisciplinary approach of the
course: social sciences (sociology and anthropology), communication, film and cultural studies were
nearly equally represented.



What was a great help for the course is that we could use a digital course reader (edited at ELTE
Studio) that contained all the compulsory and optional readings in pdf files, and lots of visual
material (photos and film extracts). The students could watch and analyze them at home before each
class so that after watching them together they could actively participate in the discussion about
them.

As part of their assessment students either had to make a presentation related to the reading and
the visual materials provided for each seminar or prepare and moderate the follow-up discussion at
DocuArt, where the seminars took place. But after having read the papers mentioned above |
decided to ask them to write a short essay connected to their presentation by the end of the term. (I
will come back to student evaluation in details later in the portfolio.)

AIMS AND OUTCOMES
Goals

Among my purposes the first (but least important) was to deliver a certain amount of examples of
Roma representation in Hungarian film history in a descriptive/systemizing way. The emphasis was
not on film historical description (introducing the students to interesting examples) but on the
cultural theoretical / methodological approach of the analyses (discussing the use of Roma
characters, attributes). By continuously raising questions about the meaning of certain terms used in
the analysis (Roma identity, culture, ethnicity, stereotypes, etc.) | meant to help students identify and
compare the representational politics of different areas. With the tools of social sciences they could
comprehend the construction of Roma images in a particular visual representation but they also
acquired skills in generalizing the representational modes, characterizing other artistic or media
products and analyzing the representation of other ethnic, class or gender groups.

Learning outcomes
The most important learning outcomes were the followings:

- students understand of the importance of the identification of the attributes of Roma
(cultural) identity and they can to differentiate between the attributes of class identity

- by analyzing several forms of visual representation they can comprehend the way “ethnicity”
changes in a certain social-historical environment together with its — open or hidden —
discursive elements

- by comparing the representational modes of different periods they can identify the historical
changes in representational politics

- they have a better understanding of our contemporary media environment and they are able
to perform critical media text analysis

- they can accurately use the terms of social sciences in their research work and write
professional articles on related issues

- they gain confidence in public discussions

- they become more innovative in choosing their research topic and applying interdisciplinary
approaches.



STRUCTURING THE COURSE (CONTENT)
Structuring the course was one of the most difficult tasks of the planning process.

First of all there were certain circumstances that were not subject to department decisions: a new
regulation at ELTE INSTITUTE FOR ART THEORY AND MEDIA STUDIES does not allow professors
without a permanent status to offer theoretical courses only practical courses. Therefore both of my
courses were offered as “media analysis”. It meant that my structure (lecture and seminar) only
worked if the same students visited both parts of the courses. Although it was mentioned in the
electronic study system of the university that the two courses are built on each other, and they both
should be visited, for some reason the system did not allow students to attend both of them.
Consequently, fifteen students attended the lecture-like course at ELTE and only three the seminar-
like course at DocuArt. But most of them promised to visit both because as they said they were
highly interested in the screenings.

Thus | had to restructure the courses. My original plan was that each lecture would be divided into
two parts: a teacher-led introduction with the main theoretical statements and student-centered
analysis of certain visual materials where the students can internalize the related terms of the
introductory part.

According to the syllabus the seminars held at DocuArt (the only cinema that exclusively runs
documentary films in Budapest) functioned as a traditional film club tightly or loosely connected to
the topics of the lectures. At the follow-up discussions two guests were to participate: a film scholar
or filmmaker and a social scientist. The issues of the discussions were naturally connected to the film
but structured previously around certain representational problems.

In the end we had a completely different structure. In the first part of the semester (when the
lectures were centered around theoretical issues) | tried to keep this system: combining teacher-led
introduction with presentations and discussions of certain issues. In the second part of the semester
when the history of representation was the basis of the content, the lectures became seminar-like
and we analyzed certain visual materials mainly film extracts. But since the students who visited the
screenings and the follow-up discussions at DocuArt regularly were very much interested in their
topics and because these events were fascinating, we often had discussions about them at the
lectures: analyzing the previous ones or preparing for the following ones.



Revised Syllabus

Name of instructor: Andrea Pdcsik

Course title:

Roma Representation in the Light of Cultural Theories / “Roma Image Laboratory”
Course type: optional

Course level: BA students

University/institution: ELTE, INSTITUTE FOR ART THEORY AND MEDIA STUDIES
Department: Department of Media and Communication

Country: Hungary

l. INTRODUCTION

A/ Locating the course within the discipline

The course offers a critical understanding of the mechanisms and changes in media, communication,
and contemporary culture, with a social and cultural studies emphasis. Examining the cultural
representation of the Hungarian Roma from the cultural studies perspective means a certain
interdisciplinary approach: the most “spectacular” change in representational politics after the
change of system can be witnessed in “Roma images”, thus for instance, fiction and documentary
films become a type of minority representation that gives us a broad insight into power politics. The
knowledge gained by analyzing them can be very useful in the examination of groups formed by
gender, race and class.

Approaching Roma representation from various social scientific and cultural studies we can bridge a
gap in Hungarian film studies, that is, examining films on social issues by using the tools and terms of
anthropology and establishing new interpretational frameworks based on visual anthropological film
theory.

B/ Locating the course within the curriculum

This course adds some important new elements to the curriculum of Media Department. It provides
students with a more well-informed anthropological perspective thereby completing the insights
offered by existing courses on social psychology, sociology, communication studies etc. It arms them
with terms and theories which make them able to gain access to and interpret social processes which
deeply influence cultural representation.



The course should be optional and additive in its function: it should further develop all of the
transferable skills students should use in their jobs as journalists, editors, filmmakers, etc. The most
closely related course is “The politics of representation” held by Léna Pellandini-Simanyi. It is built
around three crucial issues connected and partly overlapping my subject: as a part of the
examination of the relation between media and reality they analyze and discuss
manipulation/reception; the role of representational processes in formulating reality and the critical
approach to representation by highlighting the main issues of “rightful” representation.
C/ Students’ assumed knowledge

The students posses basic knowledge and terminology connected to the disciplines of
communication and media in general which should be enlarged and completed with those of filmic
representation and visual anthropology.

Their command of English is generally sufficient.
D/ Number of participating students

15 BA students (mainly from the Film Department, some of them from the Media, Sociology and
Pedagogy Departments).

1. AIMS OF THE COURSE

- To familiarize the students with a certain amount of examples of Roma representation in
Hungarian film history in a descriptive/systemizing way.

- To describe certain film historical periods from cultural studies perspective (discussing the
use of Roma characters, attributes).

- Questioning all the time the meaning of certain terms used in analysis (Roma identity,
culture, ethnicity, stereotypes, etc.) thus to help the students identify and compare the
representational politics of different eras.

— With the tools of social sciences to help the students comprehend the construction of Roma
images in that certain visual representation.

— To help them to generalize the representational modes, characterize other artistic or media
products and analyze the representation of other ethnic, class or gender groups.

— To motivate them to look for new paths in their media / film studies.

- To equip students with theoretical tools for the critical analysis of Roma representation
avoiding exoticism or orientalism which often accompany studies on the Roma.

— Through critical approach of the corpus of the chosen visual material and the class
discussions to arm the students with tools that can help them to create outlines of a
theoretically informed research agenda.

. LEARNING OUTCOMES (OBJECTIVES)

— Students can identify the attributes of Roma (cultural) identity and differentiate between the
attributes of class identity.



— By analyzing several forms of visual representation they can comprehend the way “ethnicity”
changes in a certain social-historical environment together with its — open or hidden —
discursive elements.

- By comparing the representational modes of several periods they can identify the historical
changes in representational politics.

— They have a better understanding of our contemporary media environment they are able to
perform critical media text analysis

— They can accurately use the terms of social sciences in their research work and write
professional articles on related issues.

V. STRUCTURE OF THE COURSE

Lectures (A)

The course consists of large-scale panels which include smaller units. These panels reflect two
perspectives from which we approach Roma representation:

1. visual communication and anthropological perspective,
2. cultural studies and film theories.

The split between the two large panels reflects a change in perspective: in the first part of the
course (1-6.) theoretical terms and assumptions will be clarified, the main anthropological
approaches will be illustrated with crucial filmic examples.

In the second part of the course (7-12.) film historical periods will be examined in order to learn
about, through the usage of the medium, the particular social and cultural historical context they
were born in.

Thus from the epistemological and political perspective of representation in general, through the
observation, description and interpretation of otherness, we get to the problem of visuality,
namely to its role in our cultural environment.

Seminars (B)

On the lectures theoretical background will be provided, and concrete case studies on Roma
representation will be carried out during the seminars by applying the relevant theoretical tools.

The seminars will take place in a documentary film cinema near the university in the form of a
traditional film club.

V. TEACHING METHODOLOGY

According to the structure of the course which is based on lectures and seminars the teaching
methodology basically combines frontal lecturing with discussions and other interactive



activities. | will stress the importance of the compulsory and optional readings. The digital course
reader will be of great help in the lectures: using it at home students can do homework

assignments, deepen their knowledge.

VI. COURSE CONTENT, ASSIGNED READINGS AND FILMS

Lectures A: “Roma Representation in the Light of Cultural Theories”

1. Ethnicity. Basic terms and theories from an anthropological perspective.

Readings (compulsory and optional):

Thomas Hylland Eriksen: Etnicitds és nacionalizmus — antropoldgiai perspektivak, Gondolat
Kiad6 — PTE Kommunikacio- és Médiatudomanyi Tanszék, Budapest-Pécs, 2008. pp. 13-35.

Kende Anna: “Ertelmiségként leszek roma és romaként leszek értelmiségi”. Vizsgalat roma
egyetemistak életutjardl In: Kisebbségek kisebbsége Neményi Madria - Szalai Julia (szerk.), Uj
Mandatum Konyvkiadd, 2005, pp. 376-409.

Neményi Mdria: A kisebbségi identitas kialakuldsa. Roma szarmazasu gyerekek identitasstratégiai
In: Etnicitds — Kiilénbségteremtd tarsadalom

10



Feischmidt Margit (szerk.) MTA Etnikai és Kisebbségkutatd Intézet, 2010, pp. 48-56.
Film extracts:

Kékesi Attila-Nyari Oszkar: A kor szelleme (1998)

2. Ethnicity studies in Hungary. Theoretical and methodological issues in general and in Romani
studies.

Readings:

Feischmidt Margit: Megismerés és elismerés: elméletek, modszerek, politikak az etnicitas
kutatasaban In: Etnicitds — Kiilonbségteremtd tdarsadalom

Feischmidt Margit (szerk.) MTA Etnikai és Kisebbségkutato Intézet, 2010 pp. 7-32.

Zsigd JenG: “Feltarni és megnevezni az elnyomasok direkt rendszerét” In: Kisebbségek kisebbsége
Neményi Maria - Szalai Julia (szerk.), Uj Mandatum Kényvkiadé, 2005, pp. 7- 42.

Feischmidt Margit- Szuhay Péter: S(ir(i leirds, in Kovacs Eva szerk.: Kozdsségtanulmdnyok —
Modszertani jegyzet. Néprajzi Mlizeum — PTE BTK Kommunikdacio- és Médiatudomanyi Tanszék,
2007, pp. 243-259.

Film extracts:

K&szegi Edit-Szuhay Péter: Mesterségem cimere (2002)
Szalay Péter: Nomdd Plaza — A hdrom vdndor (2008)

3. Cultural identity, cultural representation and ethnicity.

Hall, Stuart: A kulturalis identitasrdl In: Multikulturalizmus, szerk. Feischmidt Margit, Osiris
Kiadd, Lathatatlan Kollégium, 1997, pp. 47-59.

Amaro Drom interviews

Hall, Stuart: New Ethnicities In: Race, Culture, Difference, ed. James Donald and Ali Rattansi pp.
252-259.

Fanon, Frantz: Black Skin, White Masks, Grove Press, New York, 2008. magyarul In: A
posztmodern irodalomtudomdny kialakuldsa — A posztstrukturalizmustdl a posztkolonialitdsig,
Szoveggyljtemény, Szerk.: Bdkay Antal, Osiris Kiadé, 2002

Film extracts:
Sillé Sandor: Unnepek és hétkéznapok — Parno Graszt (2004)

Gat Balazs: Gipsy Side (2006)

11



4. Cultural memory / film memory.

Jan Assmann: A kulturdlis emlékezet — irds, emlékezés és politikai identitds a korai
magaskulturdakban, Atlantisz Kiado, 2004, pp. 15-49., 129-159.

Pécsik Andrea: A mi pharrajimosunk, Amaro Drom, 2008/08.

Film extracts:

Leni Riefenstahl: Tiefland (1952)

Sdra Sandor: Cigdnyok (1962)

Séra Sandor: Feldobott k6 (1968)

5. Traditions and methods in Hungarian film history writing. New paradigms and challenges.

Francesco Casetti: Torténelem, torténetek, torténetiras In: Filmelméletek 1945-1990. Osiris,
Budapest 1998. pp. 264-285.

Filmtorténet-elmélet. Metropolis 1997. tavasz pp. 5-46.
Erdss Gabor: Idegenek filmképei, Regio, 15. évf. (2005/4.) pp. 77-130.

Pdocsik Andrea: Vélogatott cigdnyképek — Ciganydbrazolds a magyar jatékfilmekben a hatvanas
évektdl napjainkig Tabula, 2007.10. (1)

Pécsik Andrea: A romadk abrdzoldsa a rendszervaltas utdni magyar dokumentumfilmekben
Metropolis, 2004. tavasz

Film extracts:
Schiffer Pal: Cséplé Gyuri (1978)

6. A detour into film archeology. Cultural imperialism, the birth of modern social sciences and the
visual cult at the turn of the century.

MacDougall: The Visual as Metaphor In: The Corporeal Image, pp. 213-225.

Allison Griffiths: Wondrous Differerence, Columbia University Press, 2001, pp. 3-125.
Film extracts:

Eyal Sivan: Jaffa — The orange’s clockwork (2009)

7. Cultural representation of Hungarian Gypsies at the turn of the Century I.
Dupcsik Csaba: A magyarorszdgi ciganysdg torténete. Osiris Kiado, 2009 pp.63-83.

Kovacs Eva: “Fekete testek, fehér testek — A ‘cigdny’ képe az 1850-es évektdl a XX. szdzad elsé
feléig”. Beszéld, 2009. januar, XIV. évf. 1. szdm , pp. 74-92.
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Szabé Levente: Csupdan zene? Liszt Ferenc A cigdnyokrdl és a cigdny zenérél Magyarorszdgon
cim( konyve és kontextusai. In: Biczd Gabor — Kiss Noémi szerk. Antropoldgia és irodalom. Egy uj
paradigma utkeresése. 252-269. (Editor Gabor Biczd, series published by Csokonai Kiadd and the
Visual Antropology Department of Miskolc University.) Debrecen: Csokonai Kiadé.

Szuhay Péter: Az egzotikus vadembert6l a hatalom 6nnon legitimalasdig, Beszéld, 2002. julius-
augusztus.

Révész Emese: A népéletkép szerepe a nemzeti jellem kidolgozdsdban az 1850-1870 kozotti
sajtoillusztracid alapjan. (Unpublished dissertation, 2006)

Film extracts:

Mihalyfy Sdndor: Atok és szerelem (1985)

8. Cultural representation of Hungarian Gypsies at the turn of the Century II.

Gaal Gyorgy: A danosi gyilkossag — és ami mogotte van, Médiakutatd, 2008. 6sz
Matay Monika: Agycentiz6k a szazadforduldn, Budapesti Negyed, 47-48.sz. 2005/1-2.

9. Roma representation in the scientific and artistic border zones between the two world wars in
Hungary (social photography, folk sociography).

Dupcsik Csaba: A magyarorszdgi ciganysdg térténete. Osiris Kiadd, 2009 pp. 85-137.
Bernath Péter: A tavolsagtarté megkozelités, Beszéld , 2002. julius-augusztus.

Film extracts:

A “csentei geder népe” (archiv felvétel, 1943-447?)

Kalmar Istvan: Dankd Pista (1941)

10. Representation of poverty and documentarist trends in the Kadar-era.

Pécsik Andrea: ,,Az emberhez méltatlan élet kereteir6l — k6zos indulattal (A szegénység és a
tarsadalmi tavolsag abrazolasa a hatvanas-hetvenes évek BBS -dokumentumfilmjeiben)” In: A
Baldzs Béla Studio étven éve Ed.: Gelencsér Gabor, Budapest, Miicsarnok 2009., pp. 287-301.

Bernath Gabor-Polyak Laura: Kényszermosdatasok Magyarorszagon, In: Kényszermosdatdsok a
cigdnytelepeken (1940-1985), ed.: Bernath Gabor, RSK, 2002. pp. 7-27.

Hammer Ferenc: A megismerés szerkezetei, stratégidi és poétikai (Szocio-doku a BBS-ben) In: A
Baldzs Béla Studio 6tven éve Szerk.: Gelencsér Gabor, Budapest, M(csarnok 2009. pp. 263-275.

K. Horvath Zsolt: A valésag metapolitikdja (Kognitiv realizmus a magyar tarsadalomkutatdsban:
szociografia és a dokumentumfilm) In: A Baldzs Béla Studio 6tven éve Szerk.: Gelencsér Gabor,
Budapest, M(csarnok 2009. pp. 275-287.

Film extracts:
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Schiffer Pal: Fekete vonat, Faluszéli hdzak, Mit csindinak a cigdnygyerekek? (1972, 1973, 1974)
Cs6ke Jozsef: Pedig...!

Grunwalsky Ferenc: Anyasdg (1974)

Gulyas Gyula-Gulyas Janos: Vannak vdltozdsok (1978)

Macskassy Katalin: Nekem az élet teccik nagyon (1975)

11. Roma representation in contemporary media.

Bernath Gabor-Messing Vera: “Vagoképként, csak némaban” - Romak a magyarorszagi
médiaban, Nemzeti Etnikai és Kisebbségi Hivatal, 1998.

Pdcsik Andrea: Kozszolgalatisag és diskurzus — Az olaszliszkai tragédia a médidban. Beszéls, 2007.
majus

Kriza Borbala-Vidra Zsuzsanna: A tobbség fogsdagdban — kisebbségek médiareprezentdcidja, In:
Etnicitds — Kiilénbségteremtd tdrsadalom, Feischmidt Margit (szerk.) MTA Etnikai és
Kisebbségkutatd Intézet, 2010 pp. 392-407.

12. Roma representation and postcoloniality.
Posztkolonialis filmelmélet, Metropolis, 2005/02.

Kdéczé Angéla: “Aki érti a vilag hangjat, annak muszaj szélnia” Roma ndék a politikai érvényesiilés
atjan In: Etnicitds — Kiilonbségteremtd tdrsadalom Feischmidt Margit (szerk.) MTA Etnikai és
Kisebbségkutatd Intézet, 2010 pp. 208-227.

Trinh T. Minh-ha: The Totalizing Quest of Meaning In: Theorizing Documentary, New York:
Routledge. pp. 90-107.

Trumpener, Katie: A ciganyok ideje: “egy torténelem nélkili nép” a Nyugat narrativaiban.
Replika, 1991. februar

Film extracts:

P6lcz Rébert-Polcz Boglarka: Szafari (2002)

Vincent Monnikendam: Mother Dao the Turtlelike (1995)
Marlon E. Fuentes: Bontoc Eulogy (1995)

Trinh T. Minh-ha: Reassemblage (1983)

At the lectures | managed to save the content but in some cases | had to tighten the coverage
which seemed to be too broad. For example at our last lecture “Roma representation and

postcoloniality” we were focusing only on Roma fine arts and did not discuss postcoloniality in
film.

Seminars B — ,Roma Image Laboratory”, DocuArt Cinema

14



02. 24. 2011.
1. ,,Ciné-Ethnography”
Jean Rouch: En, egy néger (1958)

Guests: Zoltan Furedi anthropologist, filmmaker. Introduced and moderated by Attila Szalma3s,
BA student

03. 03. 2011.

2. Community studies and “action anthropology”
K&szegi Edit - Szuhay Péter: Harom névér (2008)
Kovacs Kristof: Malaccal teljes (2008)

Guests: Kristof Kovacs anthropologist, filmmaker, Edit K&szegi, filmmaker and Péter Szuhay
anthropologist

03. 10. 2011.

3. “Identity films” I.

Révész Janos-Szirmai Norbert: Jobb mint a Fradi! (2002)

Gat Balazs: Gipsy Side (2006)

Guests: Borbala Kriza sociologist and Baldzs Antos anthropologist
03.17. 2011.

4. “Identity films” II.

Mészaros Anténia: Megtagadva (2009)

Mészaros Anténia: Darkness at the edge of town (2009)
Guests: Arpad Bogdan filmmaker and Anna Szész sociologist
03. 24. 2011.

5. “Film memory”

Sdra Sandor: Cigdnyok (1962)

Schiffer Pal: Cséplé Gyuri (1978)

Guests: Maria Neményi sociologist and Baldzs Varga filmhistorian, Moderated by Kovats Balint
BA student

03. 31. 2011.
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6. Roma images and performative documentary filmmaking

Galyas Gyula: Fagyiijtés délelétt (2002)

P6lcz Rébert — Polcz Boglarka: Szafari (2004), 12’

Szederkényi Julia: Barlang (2009)

Guests: Kata Horvath anthropologist and Julia Szederkényi filmmaker
04. 07. 2011.

7. Roma images and formal experiments

Jeles Andras: Pdrhuzamos haldlrajzok (2008)

Guests: Ferenc Erds psychologist and Gabor Gelencsér filmhistorian, moderated by Clara Farkas
BA student

04. 14. 2011.
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8. Roma images, power and representation — cancelled because of the producer/filmmaker’s
denial of screening rights

Kalomista Gabor: Sziven szurt orszdg (2009)

Guests: Lérant Bédi MA student (Dept. of Media and Communication) and Csaba Dupcsik
sociologist

Instead: Dimitru Budrala: A siindiszné dtka (2006)

04. 28. 2011.

9. Community filming

K&vari Borz Jézsef: Vdndormozi (2000-)

The Uj Néz6 Koz6sségi Szinhaz project and its filmic documents (Kava Szinhaz, Krétakér, AnBlokk)

Guests: Marton Gulyas theatre director, Kata Horvath anthropologist és Jozsef Kévari Borz
filmmaker, moderated by Hedvig Winkler BA student

05. 05. 2011.
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10. “Metapolitics of Reality”

Cs6ke Jozsef: Pedig...! (1975)

Schiffer Pal: Faluszéli hdzak (1972)

Grunwalsky Ferenc: Anyasdg (1974)

Guests: Ferenc Hammer media researcher, Cecilia Kovai and Agnes Gagyi anthropologists
05.12. 2011.

11. Self-representation in contemporary media

Baranyi Maria: Pogdcsds Julcsi (2010)

Hétes-projekt: Paviovi lovi (2011)

Guests: Mdria Baranyi journalist and Janos Joka Dardczi journalist

05.19. 2011.
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12. Contemporary Roma art

Sugar Janos: Omara (2010)

Guests: Timea Junghaus art historian, curator and Eva Kovacs sociologist, Janos Sugdr video
artist,

According to my plan, the discussions were all recorded by Rébert Bordas cameraman and put on

the website of Docuart after the ending of the film club so that it could be documented and gain
broader publicity.
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ASSESSMENT
A/B. Lecture and seminar assessment
Final paper and midterm presentation

Students had to prepare a final paper in 6.000 - 8.000 characters in which they analyze a chosen
film of the topic and they make a short presentation (10-15 minutes) about a certain topic
connected to the course content. They could also moderate a discussion at DocuArt: it was an
optional, additive task.
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Course Implementation
Lectures A: “Roma Representation in the Light of Cultural Theories”

Before our first lecture | gave a detailed description of our course content together with a short
summary of each lecture and explained the concept of the DocuArt screenings. | also told
students about the CDC project, my plans and expectations concerning the course.

1. Ethnicity. Basic terms and theories from an anthropological perspective.

It was a frontal, teacher-led lecture where | explained basic terms and theories related to
ethnicity. In the second part of the lecture we discussed film extracts included in the digital
course reader. Most of the students took an active part in the discussion; one of them borrowed
the whole documentary we were talking about.

2. Ethnicity studies in Hungary. Theoretical and methodological issues in general and in Romani
studies.

It was also a frontal, teacher-led lecture where | told about ethnicity research in Hungary (based
on a new volume the introduction of which was included in the compulsory readings). In the
second part of the lecture we had some problems with the discussion because only a few
students had watched the film extracts. | pointed out the importance of watching the film
extracts and asked them to do so for the next lecture.

3. Cultural identity, cultural representation and ethnicity

First we listened to a student presentation connected to the documentary extract on the reader
(a film we planned to screen the same day in DocuArt). It was a complex, detailed analysis of the
film but also of the rap and hip-hop subculture together with its origins and connections to Roma
rap. The presentation was followed by a very interesting discussion. There was a group of
students who were very active in expressing their views, giving all sorts of examples of cultural
identity from their own experiences.

4. Cultural memory / film memory

This time | had to restructure the lecture, since the discussion at DocuArt was incredibly
interesting and yet, one of the films we screened remained unclear to some and gave rise to
what | believed was misinterpretation. Since for me it was a crucial point | came up with an
interactive method to discuss the issue. First we watched the film for the sake of those who did
not visit the screening. | collected several terms connected to identity from our readings (e.g.
personal and group identity, subculture, social status, representational politics, new, hybrid
identity, double consciousness/relativism, etc.) and projected them on the screen while asking
the students to pick one and talk about it in connection with the film. It was one of the best
lectures for two reasons: all of the students had to talk (not just the active ones) and they used
precise, academic argumentation based on social scientific terms in a film analysis.

We had to postpone the discussion of our original topic (cultural memory) to the next lecture.
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5. Traditions and methods in Hungarian film history writing. New paradigms and challenges.

| also started this lecture by a frontal explanation of basic theories about cultural memory. Then |
talked shortly about the Gypsy Holocaust, Pharrajimos and its representations. After that we
listened to a presentation that was not very convincing. (It was somewhat too long and the
speaker did not focus on important issues but rather got lost in the details.) At the end of the
lecture we had no time to fix this problem, only to postpone the topic again, not to the next
lecture, but to another one (which | could connect the topic to).

6. Film archeological detour. Cultural imperialism, the birth of modern social sciences and the
visual cult at the turn of the century

Two students offered excellent presentations based on two readings but connected to the same
film. In the discussion we had the same problem: some of the students did not watch the film
extract at home so | had difficulties in conducting the analysis. In the end we changed the topic
and focused on the politics of representation instead of our starting point.

7. Cultural representation of Hungarian Gypsies at the turn of the century I.

It started again as a frontal lecture where | summarized some of our readings. Then we watched
and analyzed some of the visual materials on the course reader and tried to connect them to the
readings. The students were very active and gave evidence of their competencies by applying
cultural theories on a high level and building an academic argumentation.

8. Cultural representation of Hungarian Gypsies at the turn of the century Il.

Based on a student presentation it was a lecture where we had the opportunity to examine a
case study - a turn-of-the-century crime and its media coverage - and focused on several types
of texts and the role of visuality. In the (teacher-led) discussion the students were able to give a
thorough analysis of the phenomenon as well as the functioning of several (scientific, mass
cultural, etc.) discourses and representational politics.

9. Roma representation in the scientific and artistic border zones between the two World Wars in
Hungary (social photography, folk sociography)

We started this lecture again with a presentation which | completed by giving summaries of our
readings and sharing details of my own research. At the end we analyzed the relevant visual
material of the course reader.

10. Representation of poverty and documentarist trends in the Kadar-era

This lecture was structured similarly to the previous one and it also worked as a preparation for
the following DocuArt screening and discussion. We also had a chance to briefly refer to a
previous topic (new challenges in film history writing) which we had to neglect a couple of
lectures before.

11. Roma representation in contemporary media

This lecture was entirely led by one of our students who chose to analyze several actual media
products. Before showing the news extracts he offered an interactive presentation about social
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psychological theories on prejudice and stereotypes. Then we discussed the news extracts and
the social, political phenomena behind them.

12. Roma representation and postcoloniality.

Our last lecture was based on two presentations: one of them gave a summary of a cultural
studies reading, the other one offered a correct overview of contemporary Roma art together
with its new social functions, such as transnationalism, and the role of new critical theories, like
postcolonialism, in its reception.

Seminars B — “Roma Image Laboratory”, DocuArt Cinema

As | mentioned above, visiting the screenings was not compulsory but | stressed its importance
many times and asked students to participate. About half of the group visited the film club and
joined the follow-up discussions regularly. Most of them were very active, they clearly expressed
their views, raised meaningful questions to the guests and initiated conversation with the
audience. In a few cases they also moderated the discussion. | will not describe the follow-up
discussions in details since they are all recorded and made available on the website of DocuArt
but | will return to their description in the closing part of the portfolio.
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Course Outcomes

As | mentioned before, apart from the final papers | had a lot of student feedbacks on course
implementation in several forms. We had the opportunity to talk before and after the lectures but
the screenings provided a more informal setting for the discussions. Several times (especially in the
second part of the semester) we wrote e-mails to each other where students openly expressed their
thoughts, opinions. Thus | could see how much they understand the concept of the course and how
they develop. Although | have very little teaching experience | think that sort of student-teacher
interaction is unusual and yet, incredibly useful. It provides space for spontaneous rather than
formalized feedbacks (unlike in a questionnaire) and makes the teacher rethink the concept many
times or even restructure it when needed. My impression was that most of the students were highly
motivated and they came to the lectures and screenings not only because they found them useful
but because they enjoyed these occasions.

The only thing which surprised me was that one of my most important innovations did not work out
at all: | intended to create a blog about the DocuArt screenings with a post after each program. |
thought of creating a virtual space for further public debate mainly for my students where | can
provocatively add my reflections about the films and the discussions. Although some of them
claimed they read it regularly and enjoyed it, no one wrote comments and therefore, | think it did not
fulfill its task. It remained only a form of documentation.

The other thing which | could not exploit properly was the digital course reader. Although it was a
great opportunity (and an enduring product) to collect and systemize for further reference visual
material and readings essential for the examination of Roma representation, | expected students to
be more motivated and to use it regularly. Even if it did not happen, in some cases they asked for the
films after watching extracts from them included in the reader.

According to the short paper they wrote on our last lecture as a final feedback, they found the
innovations of this course fruitful and exemplar. They claimed it was “the most interactive and least
course they had ever visited and | think the course equipped them with a sort of thorough,
“experience-like” knowledge that strengthens their competencies in transferring their newly
acquired skills to other areas. Their (often) emotional bonds and interest to Roma culture were taken
to a new level of understanding and interpretation and as a result, they learnt how to examine Roma
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representation in a much more conscious way by using their academic skills.

One of the most interesting feedbacks | got from one of the kindergarten students of the teacher-
training college of ELTE who took active part in the DocuArt discussions and moderated one
discussion about community filming. In her final paper she summarized the projects we learnt about
but failed to include her own analysis. | asked her to complete the task whenever she felt like it
during the summer. Not long ago she sent me the completed paper with a short but complex analysis
of the films we screened by placing them in the context of “Roma Image Laboratory” and connecting
them to films screened previously. | find it a great success that a student without any film or media
background was able to analyze filmmaking methods in a sophisticated way. She proved her skills in
deciphering various media phenomena that offer interpretations of certain social phenomena that
she would meet in her work and everyday life.
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| would highlight one more crucial thing that many students referred to in their formal or informal
course evaluation: they found incredibly useful and inspiring those public debates where they had
the opportunity to meet and ask Roma intellectuals especially filmmakers or journalists.
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Conclusions

As | see now in some ways the project did not fulfill my initial expectations but in other ways it
performed far beyond them.

The original structure of dividing the course into lectures/seminars was a very good idea, and |
probably should have insisted on it more consistently even if the conditions provided by ELTE Media
Department did not make it possible. | should have worked out a more strict assessment system to
motivate the students to use the digital course reader at home for instance, | could have checked
their familiarity with the assigned material by a one-minute paper at the beginning of each lecture.
(Of course they admitted when they did not watch the film extracts or read the literature, but |
should have given them extra tasks when they failed to prepare for the lecture.)

This way their competencies could have been developed more, rather than “spontaneously” as it
actually happened. | am convinced that during the classroom and film club discussions all sorts of
competencies were developed (especially analysis, synthesis and evaluation) but it did not affect all
of the students equally, some were outstanding contributors while others did not perform as well. |
could have used methods to evoke more active class participation and encourage those who did not
find it essential to visit the film clubs. (As | mentioned above: for instance the projection of social
scientific terms in order to build an argumentation with regard to the analysis of the documentary
was a great success, | could have applied similar methods to a greater extent.)

| have to underline again that the CDC project made it possible to create several enduring products
that may be (and | am convinced will be) used in future courses at ELTE Media Department:

o digital course readers are available at ELTE Studio for future courses on Roma representation
(or documentary film history, media analysis, representational politics etc.);

e an excellent collection of books on visual anthropology, documentary film theory, cultural
studies, postcoloniality, etc. is available for teachers and students;

e students and teachers can also borrow and research a number of documentaries on Roma
representation and some crucial examples of documentary film history in ELTE Studio and
DocuArt Archive;

e all of the follow-up discussions at DocuArt were recorded and are made available on their
website www.docuart.hu (it also serves as an important feedback for the participants,

including the guests, the moderators and the audience, and a valuable documentation for
the purposes of further research);

e the blog functioned as a subjective and reflexive documentation of the screenings and the
discussions and it might be viewed as an interesting innovation in higher education
methodology (available at http://romakepmuhely.blogspot.com/).

To sum up, | have to emphasize that the film screenings and the follow-up discussions at DocuArt
proved to be an innovative method for several reasons. The concept was based on the idea of
combining academic teaching (to connect important documentaries to the course content) with
educational and community building purposes. The approach was named “anthropological image
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interpretation” in which the focus was not so much on the analysis of the represented Roma
communities or their related cultural and social phenomena but rather, the relationships between
the communities and the professionals (filmmakers, anthropologists) who represented them as well
as their approaches and filmmaking devices. The guests invited to all of the discussions were social
scientists and film and media professionals. In addition to a number of students from the Media
Department and other departments there were also film professionals and other experts in the
audience who could add their experiences (from fieldwork, research or everyday life) and views
about the particular topic. The solid theoretical background allowed us to maintain an analytic
approach which is often neglected when discussing documentaries in public. And yet, the
conversations were characterized by an open spirit and a good atmosphere where the students were
encouraged to express their thoughts, raise questions and generate disputes.

We had an excellent cooperation with the staff of DocuArt, they are strongly devoted to the
dissemination of documentaries and anthropological films.

The film club had a considerable media coverage: the “Roma Magazin” of the Hungarian Radio aired
several interviews in order to advertise the screenings, and they also broadcasted a longer program
with recordings of the films and interviews. This latter program was also significant because the way
the film club was introduced made it appear like an instance of cultural resistance.

In another case we had to find a delicate balance between activism and cultural resistance when the
screening of one of the documentaries (Kalomista Gabor: Sziven szurt orszdg) was banned just a few
hours before the program. Right then we decided to show and discuss an anthropological film
instead but after the end of the course and the film club the students and some of our guests
gathered at ELTE Studio to screen the film and discuss it in a nearby café.

| had several positive feedbacks from film professionals and my colleagues at ELTE Media
Department: one of the most positive remarks came from the head of the department who claimed
that the course should be exemplar in many ways.

We are still in contact with some of the most devoted students and a filmmaker. They were excellent
contributors to the class and the film club and now they are planning to continue the latter but this
time, with more emphasis on student research and participation, that is, in a form that may be yet
another important innovation to be worked out in higher education.
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